
 
Speech and Language Evaluation 

(SCHOOL NAME) 
 
Name:  Assessor:  
Date of Birth:  Teacher:  
Grade:      Parents:  
Gender:  Interpreter Used: Yes/No 
Dates of Evaluation:  Primary Language:   
 
Background: XX is a X-year; X-month old boy/ girl in the X grade in Ms. Teacher’s 
class at School. He was diagnosed with [examples: Asperger’s syndrome, ADHD, 
Anxiety Disorder]. XX was referred by his [teacher, pediatrician, parents] for a language 
evaluation due to concerns in the area of pragmatic language. The nature of this 
assessment was to determine his language strengths and weakness and to assist in 
determining eligibility for Speech/Language Impairment (SLI) and need for services.  
 
Tests Administered/Test Procedures:   

1. Pragmatic Language Skills Inventory (PLSI) 
2. Test of Pragmatic Language-2 (TOPL-2) 
3. Test of Problem Solving-3-Elementary (TOPS-3) 
4. Test of Problem Solving-2-Adolescent (TOPS-2) 
5. Social Language Development Test-Elementary (SLDT-E) 
6. Social Language Development Test-Adolescent (SLDT-A) 
7. Spontaneous Language Sample 
8. Alternative Assessment(s) [When standardized tests are considered to be 

invalid for a specific pupil, the discrepancy shall be measured by alternative 
means as specified on the assessment plan.] 

a. Double Interview (Social Thinking Dynamic Assessment Protocol) 
b. Clinical Evaluation of Language Fundamentals-4 (CELF-4) 

Pragmatics Profile 
9. Clinical Observations 

 
Test Results: In accordance with legal mandates, these test results/alternative assessment 
procedures are valid and reliable for the purpose of this assessment.   
The standard scores from this test should be interpreted with caution given the fact that 
this test is standardized on children who come, primarily, from other cultural 
backgrounds and communities than Student. 
 
Behavioral/ Pragmatic Observations:  XX was observed in a variety of settings at 
school. When introduced to the clinician, he extended his hand and said, “Hello” with 
hesitation. During portions of testing, when told “thank you”, but the clinician, he did not 
respond with, “you’re welcome”, or engage in topic maintenance for greetings. He 
participated in testing for 30-45 minutes at a time over several sessions.  
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Pragmatic Language Skills Inventory (PLSI) This evaluation questionnaire is a norm-
referenced rating scale designed to assess children’s pragmatic language abilities for ages 
5;0-11;0  in three subscale areas of Personal Interaction Skills (assesses initiating 
conversation, asking for help, participating in verbal games, and using appropriate 
nonverbal communicative gestures), Social Interaction Skills (assess knowing when to 
listen, understanding classroom rules, taking turns in conversations, and predicting 
consequences for one’s behavior), and Classroom Interaction Skills (assess using 
figurative language, maintaining a topic during conversation, explaining how things 
work, writing a good story, and using slang appropriately). The descriptive rating for the 
Pragmatic Language Usage Index indicates that scores between 90-110 are considered 
average. 
 
Rater: Teacher Name  

Subscale Standard Score Percentile Rank Descriptor 
Classroom Interaction 

 
   

Social Interaction 
 

   

Personal Interaction    

Sum of Standard Scores    
 
Rater: PARENT               

Subscale Standard Score Percentile Rank Descriptor 
Classroom Interaction 

 
   

Social Interaction 
 

   

Personal Interaction    

Sum of Standard Scores    
 
Strengths/ Weaknesses [Example: According to the scores that XX received as rated by 
his parent and teacher, he fell within the average range, just one point shy of below 
average. Observations made by both of the raters indicated the area of greatest difficulty 
for XX lies in Personal Interaction. These items included below average ratings for 
concepts such as initiating conversations, expressing feelings of frustration and anger, 
empathy and sorry, expressing affection (verbal/nonverbal), and complimenting or 
praising self or others.] 
 
Test of Pragmatic Language-2 (TOPL-2) This evaluation instrument is a 
comprehensive measure of pragmatic language ability for students 6 to 18 years of age. 
This test also includes a pragmatic evaluation subcomponent that requires examinees to 
provide additional information about their responses and the rationale for their responses. 
The TOPL-2 provides one standard score, the Pragmatic Language Usage Index. It also 
provides a clinically useful, qualitative assessment of the examinee’s use of physical 
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context, audience, topic, purpose, visual-gestural cues, abstractions, and pragmatic 
evaluation. Standard scores are based on a mean of 100 and a standard deviation of 15. 
The descriptive rating for the Pragmatic Language Usage Index indicate that scores 
between 90-110 are considered average.  
 
                  Pragmatic  
      Language 
Raw Score  Percentile Rank Usage Index  Descriptive Rating 
                 
 
DESCRIPTIVE TEXT OF STRENGTHS/ WEAKNESSES [Example: XX demonstrated 
knowledge of appropriate statements meant for repairing, negotiating, and seeking 
assistance with communicative partners. He received credit for these scenarios on the 
test, but exhibited difficulty in identifying the finer details of facial expressions, mood, 
and how to express a sympathetic understanding of another person’s time, feelings of 
imposition, and inconvenience.] 
 
Clinical Evaluation of Language Fundamentals-4 (CELF-4) is appropriate to be used 
with students aged 5 to 21 years.  It assesses a student’s receptive and expressive 
language skills.  Language areas evaluated include semantics, syntax, morphology, 
memory and phonological awareness.  Additionally, a pragmatic profile has been added 
to this assessment tool. Standardized test scores are noted with both standard scores and 
percentile rankings.  On the Pragmatic Profile, the rater is asked to provide a rating from 
1-4 (1-Never, 2-Sometimes, 3-Often, 4-Always) NO (Not Observed) or NA (Not 
Appropriate). The rater provides ratings of the student in three areas: 1) Rituals and 
Conversational Skills 2) Asking For, Giving, and Responding to Information, and 3) 
Nonverbal Communication Skills. The Pragmatics Profile was completed by TEACHER 
and yielded the following result: 
 
Pragmatics Profile  Raw Score  Criterion Score for Age 
    
 
XX earned a total score of X on the Pragmatics Profile. His score did/ did not meet the 
criterion score of greater than or equal to X), indicating average/below average 
communication abilities in context when compared to his same-age peers. XX received 
the lowest scores (1) as rated by TEACHER, in the areas of: 

• Descriptive areas of strength and weaknesses 
 

Test of Problem Solving-3 (Elementary) (TOPS-3) This diagnostic test of problem 
solving and critical thinking is appropriate for elementary students aged 6.0 to 12.11 
years. This assessment tool addresses critical thinking abilities based on the student’s 
language strategies using logic and experience. Questions focus on a broad range of 
critical thinking skills, including inferring, predicting, determining causes, sequencing, 
answering negative questions, and problem solving. Eighteen situations, presented in 
photographs, are presented to the student. Questions examine the six thinking tasks listed 
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above. Standard scores between 85 and 115 are considered to be within the average 
range. 

Subtest Standard Score Percentile 
Making Inferences   
Sequencing   
Negative Questions   
Problem Solving   
Predicting   
Determining Causes   
Total Test   

 
Descriptive text of strengths and weaknesses 

 
Test of Problem Solving 2 (Adolescent) (TOPS-2) Assesses a broad range of critical 
thinking skills in five different subtest areas: Making Inferences, Determining Solutions, 
Problem Solving, Interpreting Perspectives, and Transferring Insights. The student listens 
to the passage and then answers questions about it. Each item is presented verbally with 
the printed stimulus from the reading passages book visible to the student. This test 
instrument can be used with students who are 12 to 17 years of age. Standardized test 
scores are noted with both standard scores and percentile rankings.  On this test, an 
average performance, or normal score, would be considered in the 50% percentile 
(meaning 50% of the population scored below this score). In addition, an average or 
normal standard score would be100. On each side of this range is a 15-point section that 
also represents scores in the average range (85-115). Scores below this are considered 
delayed when compared to same age peers. 
 
Area Assessed   Standard Score Percentile 
Total Language Score 
List subtests 
 
Descriptive text of strengths and weaknesses 
 
Social Language Development Test –Elementary (SLDT-E) This diagnostic test 
assesses social language skills, including nonverbal communication, for elementary 
students aged 6.0 to 11.11. The tasks focus on taking someone else’s perspective, making 
correct inferences, negotiating conflicts with peers, being flexible in interpreting 
situations, and supporting friends diplomatically. A standard score of 85 to 115 is 
considered to be within the average range. 
 

Subtest Standard Score Percentile 
Making Inferences   
Interpersonal Negotiation   
Multiple Interpretations   
Supporting Peers   

 
 



Student Name: XX, X                                              

     

Subtest A: Making Inferences 
The student takes the perspective of someone in a photo and, based on the context 
clues (facial expression, posture, gesture etc) tells what the person is thinking as a 
direct quote from the character. Descriptive Text of Strengths Weaknesses 
 
Subtest B: Interpersonal Negotiation 
The student is asked to imagine being in a conflict situation with a friend. The student 
must then state the problem, propose an appropriate solution, and explain why that 
solution would be a good one. Descriptive Text of Strengths Weaknesses 
 
Subtest C: Multiple Interpretations 
The student provides two very different, plausible interpretations of the same 
photograph. Descriptive Text of Strengths Weaknesses 
 
Subtest D: Supporting Peers 
The student assumes the perspective of a main character in a situation with a friend. 
The student tells the friend something that supports or pleases the friend, even if the 
comment isn’t truthful (doesn’t match the student’s true belief). Descriptive Text of 
Strengths Weaknesses 

The Social Language Development Test- Adolescent (SLDT-A) This is a diagnostic 
test of social language skills for adolescent aged 12.0 through 17.11. The tasks focus on 
skills that require taking someone else’s perspective, making correct inferences, solving 
problems with peers, interpreting social language, and understanding idioms, irony and 
sarcasm. The tests identify atypical social language behaviors in adolescent students and 
determine how they compare to their typically-developing peers. A standard score of 85 
to 115 is considered to be within the average range. 

Subtests Standard Score Percentile Rank 
Making Inferences   
Interpreting Social 

Language 
  

Problem Solving   
Social Interaction   
Interpreting Ironic 

Statements 
  

Total Test   
 
Subtest A, Making Inferences  
The student infers what someone in a picture is thinking by imagining herself being 
the person in the picture and stating a relevant thought from that character's 
perspective (first person). The student then states the relevant visual clues suggesting 
the character's thought.  Pretend you are this girl.  What are you thinking?  What do 
you see that tells you what she's thinking? Descriptive Text of Strengths Weaknesses 
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Subtest B, Interpreting Social Language  
Questions tap a variety of skills that reflect how people communicate.  For some of 
the items, the student demonstrates an action and tells an appropriate reason or use for 
that action.  Show me a posture that sends a message and why would you use that 
posture?  For other items, the student gives an example or definition.  What is 
hogging a conversation?  Finally, for some of the items, the student interprets an 
idiom used in a short vignette.  You're barking up the wrong tree. Descriptive Text of 
Strengths Weaknesses 
 
Subtest C, Problem Solving (Stating and Justifying Solutions)  
The student imagines being in a problem situation with a friend.  He proposes an 
appropriate, logical solution and justifies why that solution would be a good 
one.  Your friend calls you all the time and talks and talks.  The problem is, it's hard 
for you to end the conversation.  What would be a good way to solve this 
problem?  Why is that a good solution?  Descriptive Text of Strengths Weaknesses 
 
Subtest D, Social Interaction  
The student assumes the perspective of a main character in a situation with a peer, 
considers the perspective of the peer, and makes a comment or does something to 
support the peer.  The response should support the situation and avoid comments that 
are negative, unsupportive, or passive.  A close friend tells you, “My mom has 
cancer."  What do you say to your friend? Descriptive Text of Strengths Weaknesses 
 
Subtest E, Interpreting Ironic Statements  
The student listens to a situation on an audio CD and shows an understanding of the 
dialogue, including idioms, and interprets its irony and sarcasm. Descriptive Text of 
Strengths Weaknesses 

 
Spontaneous Language Sample: [If using a SLS to determine eligibility, the language 
sample must be recorded or transcribed and analyzed, and the results included in the 
assessment report.  If the student is unable to produce this sample then documentation as 
to why a 50 utterance sample was not obtainable must be submitted along with the 
contexts in which attempts were made to elicit the sample.]  
 
A 50 utterance language sample was taken of XX’s spontaneous speech during testing, 
classroom interactions, and interview questions with the evaluator. Descriptive text 
including statement re: sentence length/ complexity, word order/ syntax, vocabulary/ 
semantics, word finding, word form/ morphology, use of language/ pragmatics. 
[Example: When answering a question, XX’s Mean Length Utterance was an average of 
X words. When providing descriptions for preferences, games, and hobbies, XX’s 
utterances increase to X  word utterances. When talking about a topic of preference, his 
utterances would range from 10-15 words. Word order, syntax, vocabulary, and 
semantics were all observed to be within appropriate limits for XX’s age. However, XX’s 
use of language as identified by his language sample, was overall limited to shortened 
phrases, lacking descriptive information. XX’s overall MLU for the entire sample was 
6.76.] 
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Alternative Assessments:  
The Social Thinking Dynamic Assessment Protocol: The Double Interview is a 
nonstandardized, functional way to assess a student’s ability to determine what the 
examiner/ listener wants or needs to know, his perspective taking ability, his ability to 
generate language in a social context (specifically to ask questions to learn about another 
person), and his ability to read facial expressions.  
For the first part of this assessment, the student is asked a variety of questions about his 
hobbies, home and school. After answering interview questions from the evaluator, the 
student is then shown three personal photos of the speech therapist and told, “I have 
learned many things about you, but you don’t know much about me. You can ask me any 
questions you would like. You can interview me by looking at these pictures or using 
anything in my office to learn about me.” This clinical evaluation provides information 
about how a student is able to take the perspective of his/ her communication partner in a 
social context.  
Example description: [XX’s answers about himself were brief, but appropriate to the 
conversation. He was able to then interview the examiner and asked about where she 
grew up, what college she went to, if she had kids and how old they were. He was able to 
infer the identities of other people in the photos correctly. He also made comments about 
the people and the dog in the picture. XX demonstrated the ability to formulate novel 
questions (not just repeat the same questions the examiner asked him) and comments 
easily (within 1-3 seconds).In addition, he also made follow-up comments and questions. 
His questions pertained to the examiner’s family and background, which demonstrated 
that he had the ability to take the perspective of his communication partner and show that 
he was “thinking about what another person might be thinking.” He demonstrated the 
ability to change from small talk (answering questions) to conversational skills (asking 
questions and following up with comments or questions) in a functional and appropriate 
manner.] 
[He avoided eye contact, his body was turned away, he maintained a depressed facial 
posture (e.g., lack of smile, facial movement), and provided limited unelaborated 
responses throughout the interview. When it was his turn to interview the examiner, he 
was shown (personal) photos of the clinician to help elicit questions and/or descriptions. 
XX did not appear to be interested, as reflected by his lack of curiosity about the people 
or activities in the photos. He did make simple inquiries (e.g., “Are you on a roller 
coaster?”), which earned him the right to talk about a preferred topic at length (i.e., 
gravitational forces). When first told he could interview the clinician about herself, he 
was noticeably uncomfortable and required a cue to come up with a question (i.e., “you 
can ask me about the pictures or anything else you want to know”). He expressed 
disinterest (i.e., When asked, ‘Do you want to know anything else?’ he replied, “Not 
really.” He asked two questions, which had previously been posed to him (rather than 
generating novel questions), and did not ask any follow up questions when the clinician 
provided responses. Results indicated that XX may not realize that conversation involves 
what you know about someone and what you think they may want to talk about.] 
Writing Sample, Asking for help: 
XX was asked to complete a writing sample during which he was required to provide 
basic information (i.e., name, date, birth date, parents first and last names, home mailing 
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address, phone number). Description of results: asking for help, knowing basic 
information, avoidance of writing tasks, etc 
Thinking With Our Eyes: 
XX was asked to follow the clinician’s eye gaze and state what he thought the clinician 
was thinking based on where she was looking. He responded that he “had no idea what 
(she was) thinking” in X of four opportunities. When the clinician was looking toward 
the clock (above door), he said “thinking about outside”. When prompted that the 
clinician was looking a little higher, he responded “what time is it?” Results indicated 
that XX does not appear to follow or understand the direction of eye gaze, and he may 
have difficulty understanding that eyes are used to convey information about thought and 
emotion.  
Assessing Organizational Skills: 
This task was the last testing measure completed. Description of strengths and 
weaknesses [Example: XX responded to all questions about his organizational and study 
skills independently, but required clarification for less specific questions (e.g., “What are 
your classes and what are your grades” was reworded to “do you know what grades you 
have in each of your classes?”). He expressed that his grades were “pretty important 
because (he) intended to be an aerospace designer so (he needed) good grades”. Results 
from this section indicated that Nick does not appear to have organizational skill 
challenges beyond those his peers are also experiencing. He expressed that he did not use 
the phone to network with friends on harder assignments, which is consistent with parent 
reports, as well as lack of social interactions observed across contexts.] 
 
Clinical Evaluation of Language Fundamentals-4 (CELF-4) Pragmatics Profile 
XX was observed to possess the following skills at some capacity on the Checklist: 
• Respond to greetings-with hesitation or no response (Thank you , hello) 
• Make requests- for needs or in a familiar setting (classroom) 
• Describe events- with limited utterances 
• Take turns- with peers during games of dodge ball or groups in class 
• Follow commands- able to follow 2-3 step directives 
• Make eye contact- limited, but not fleeting or avoiding   
• Repeat- observed 
• Attend to tasks- during class activities, XX tends to fidget with pens/markers, cars 
• Maintain topic- only for topics of interest 
• Role-play- required prompts to participate in taking on the perspective/persona of 

another person or character in a story 
• Sequence actions- observed  
• Define words- observed  
• Categorize- observed   
• Understand object functions- observed 
• Initiate activity or dialogue- observed for topics of interest  

 
Articulation/ Speech Intelligibility: The student was determined to be approximately 
X% intelligible to a familiar listener with the context unknown. 
 
Sound Production [list phonemes present/ absent and phoneme stimulability] 
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Phonological Processes [list normative data]: 
 
The student’s speech is characterized by error(s) that are consistent with normal 
development, and do not interfere with social/ emotional and/or educational functioning. 
The student’s speech is characterized by error(s) #-year(s) below normative data. The 
students speech errors have [(choose one) minimal impact on/ interfere with] social/ 
emotional, and or vocational functioning.  
 
The student’s speech errors severely distract from content and seriously limit social/ 
emotional, education, and or vocational functioning.  
 
Voice: Vocal quality and characteristics were considered within functional limits when 
compared to same age peers. Though not inaudible, XX consistently used a voice that 
was soft in volume and trailed off at the end of his statements when he was asked a 
question or when describing an event/activity. When asked to speak louder, the first part 
of the phrase will increase in loudness, but trailed off again. XX’s use of a soft, low 
volume voice has not been observed to interfere with his educational performance, but 
may contribute to his reduced participation of initiating social interaction.  
 
Hearing Screening:  [Due to the direct relationship between hearing and speech and 
language development, a hearing screening must be conducted and results considered in 
the evaluation process. Referral to an audiologist would be made if the child did not pass 
the screening.] 
 
Fluency: The student does/ does not exhibit an abnormal flow of verbal expression 
involving rate and rhythm which adversely affects communication between the pupil and 
the listener.  
 
Descriptive text including frequency/ duration, secondary characteristics and % 
dysfluency. 
 
 
Summary and Impressions: Descriptive text 
 
 
ELIGIBILITY STATEMENT:   
Student does/ does not meet the state eligibility criteria according to California Code of 
Regulations, Title 5 for Speech and Language Impairment (SLI) at this time. 
 
Recommendations: 

1. The IEP team will meet to discuss appropriate placement and any supports/ 
accommodations needed, such as 

a. Provide visual cues and concrete materials to facilitate comprehension. 
b. Keep instructions and explanations brief and repeat when necessary. 
c. Allow XX more time to process, organize, and structure a response. 
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d. Cue XX to listen and ensure you have his attention by establishing joint 
attention before giving instructions. 

e. Encourage XX to seek help and clarification.  
 

It was a pleasure meeting          and his/her family. Please feel free to contact me with any 
questions. 
 
 
___________________________ 
                            MS, CCC-SLP 
Speech-Language Pathologist  
CA License #   
name@XXX.com 
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